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RUDOLPH:  This is Jennifer Rudolph, Coordinator of Libraries at Massasoit 

Community College. Today is Tuesday, October 21, 2014. I am interviewing for the 

second time Professor Margaret Norris. The Interview is taking place in the faculty 

conference at Massasoit’s Brockton campus. The interview is being conducted by the 

Massasoit Community College Library and is part of the Oral History Project for the 

fiftieth anniversary of the college. First, I’d like to thank you very much, Peg, for 

agreeing to interview with me. It’s a very important part of our anniversary. I noticed that 

our fiftieth anniversary is listed now. You can see it. So we’re trying to get some people 

to talk to us a little bit about their experiences here at Massasoit. So, I’d like it if you’d 

tell me a little bit about yourself, where you grew up and went to school? 

NORRIS:  All right. I was moved a great deal as a very young child. By the time I was in 

the fifth grade, I was in my fifth school. So I had lots of experience in that regard, but life 

settled down a little bit and my father had transferred—had a lot of transfers and then he 

settled into the job in New Bedford. So I went to school in New Bedford and grew up in 

Dartmouth, Mass., from age ten on. I went to Saint Mary’s School in New Bedford and 

then Bishop Stang High School in Dartmouth, Mass and College of New Rochelle and 

the University of Minnesota. Right after graduate school at the University of Minnesota, I 

got married and began teaching at Bridgewater Raynham High School.  

RUDOLPH: That was speedy.  

NORRIS:  Thank you. [both laugh] 

RUDOLPH:  So, you college background, you’ve given us a little bit about where you 

went to school. What did you study while you were in college? 

NORRIS:  I was an English major at New Rochelle. And of all the education that I had, I 

think that College Experience, those English classes at New Rochelle were by far the 

best, the most intense, the most rewarding, the best experience for learning and loving 

literature.  

RUDOLPH:  And what made you choose that school?  
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NORRIS: My parents said I could go to any women’s Catholic college that I chose. So it 

narrowed the choices to some degree. Many schools that are now co-ed were not co-ed 

when I graduated or when I was entering college, which was 1963. But there were some 

really great women’s colleges and that was one of them. I liked the architecture. I’m not 

sure that a seventeen-year-old has the best decision-making processes; that probably was 

the selling point. It was close to New York City, which attracted me. And it turned out to 

be a really good choice. I cannot say necessarily that my reasons for choosing it were the 

most lofty.  

RUDOLPH: [laughs] Well, I’m glad it was a good choice for you. What were you doing 

before you came to Massasoit?  

NORRIS: I taught for three years as a high school English teacher at Bridgewater 

Raynham and took a couple of years off after the birth of my first child. But I always 

knew I would go back into education in some way. I wasn’t sure what it was. I had felt 

very strongly that teaching English in a high school was the hardest job that I had ever 

done and would be really hard to do as in conjunction with having a family. That it just 

took every waking hour to do a good job there and was very, very intense. So, I was 

interested. I had been interested in the community colleges, even in graduate school, but 

did not have an interview or a job offer from Massasoit when I first came back to this 

area from Minnesota. But was interested in the community college system from the time I 

first started to think about teaching options.  

[04:35.1] 

RUDOLPH:  Now what brought you back to this area in the first place? 

NORRIS:  My husband and I were both getting out of graduate school at the same time. 

We weren’t married then; we were engaged. And he got a job offer in a law firm in 

Boston. And I had applied to many high schools around and was given an offer at 

Bridgewater Raynham. We first lived in Brockton for a few months and then in East 

Bridgewater and now in Norwell.  

RUDOLPH:  Now, how did you come to Massasoit?  

NORRIS:  While I was on my maternity leave, I had an acquaintance who was just 

beginning to organize a women’s center on campus. This was in 1972-73. And I had been 

active in NOW [National Organization for Women] in the area, and she asked me if I was 
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interested in—she wanted to start the center, but she did not want to run the center. She 

was somebody who had many other interests and was not willing to make a long-term 

commitment. So I interviewed and they hired me on a part-time basis, ten hours per 

week, and it was out of the Student Services and Continuing Education were the people 

that shared paying my salary and supervision.  

RUDOLPH: Well, let’s talk a little bit about the Women’s Center. It has helped women 

adapt to college life for several decades and is still running strong here. And I was 

wondering what the Women’s Center mission was when you came, what it’s history is, 

and your part in the growth of the center, how it changed while you were there? 

[0:06:31.4] 

NORRIS: Well, I started working in the center in the fall of seventy-four. At that point, 

we were almost universally a full-time student campus. This was probably true of other 

places as well. You became a day student at Massasoit by taking four courses. If you 

wanted to take less than that, you should take it at night, was the message that was given, 

and we knew that many women, especially those with school-age children, were very 

interested in being part-time students during the day. So one of the things that we 

negotiated right early in the time I was there was this ability of the school to accept part-

time students during the day so that many of our women who would come in having 

heard about the center and being very nervous and uninformed about what higher ed was 

all about could experience it in the terms that were best for them and their families. We 

also ran lots of programs. This was during the time when people had a great 

misunderstanding of the women’s movement and did not realize that women who were 

raising families were also feminists. And we just did a lot of speaking series, lots of 

invited guests, small groups. We also did a limited amount of career counseling. For the 

most part, we would recommend that they go to other places after an initial conversation 

about what they were interested in so that we would encourage them to follow up with 

the professional information that was either available on campus or in other agencies. So 

it was really a multi-faceted operation. Other than myself, everyone else was a volunteer. 

Some of the women who would come for our services and were so interested that they 

wanted to come every week and volunteer. So we had a varied organization.  

[0:08:38.5] 
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RUDOLPH: You talked about people coming to speak. Do you recall any speakers that 

you had?   

NORRIS:  One of them was Edelin[phonetic]. What was his first name? He was a doctor 

who had been—he was the leader of the abortion movement, which was not a very active 

force during that time. But birth control and abortion were just beginning to be topics that 

people in Massachusetts were taking on, so he came to speak. Nikki Giovanni came to 

speak, the poet. And we did not invite her primarily; we were sort of co-supporters of her 

presence. It’s an interesting question and if I thought about it, I’ll be thinking of other 

people as we, as we [___??] [JR laughs]. One of the things—we invited some of our male 

faculty members—Kenn Anania, I think, and Steven Tooker, and a couple of others to do 

a panel on their take on the women’s movement, which was a very interesting way for 

them to think it through and for our students and faculty. We had it in the upper lounge, 

those days called the Purple Lounge. 

RUDOLPH:  Oh, it was purple. 

NORRIS:  [laughs]. Yes. So that was a fun—that wasn’t in-house, but that was a good 

experience.  

RUDOLPH: Did you have people from off-campus, or was it mainly for students who 

were here?  

NORRIS: Mostly the students, but we did have occasional people from off campus who 

came, yeah.  

RUDOLPH: Interesting. How did it change while you were there?  

NORRIS:  How did the Women’s Center change? 

RUDOLPH:  How did the Women’s Center change? 

NORRIS:  Well, I was there for four years. I think it mostly just grew larger, more 

activity. Adding activities as opposed to a great change in philosophy, I don’t recall there 

was that, particularly that. More people learning about the possibilities of how their lives 

could be enlarged, but it was a pretty organic growth rather than a change.  

RUDOLPH: I’m trying to think if I know exactly what the Women’s Center’s mission is 

today. I think of it as a support group. I do know they have programs as well.   

NORRIS:  Yes, and we started and we’re very active in March as the National Women’s 

Month, and that was something that continued on, and that was something that we started 
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the Women’s Center in the seventies. And so that was certainly a continuation of an 

activity that was begun by the Women’s Center core group years ago.  

[0:11:44] 

RUDOLPH:  You said there were volunteers. Were there faculty volunteers? Or were 

these mostly women from the student body or off campus?  

NORRIS:  No, there were not people that would come and volunteer at the center 

regularly, but we certainly had people—Juanita Brunelle and Rebecca 

Shipman[phonetic]. Those sorts of people would come to our events all the time. 

Maureen Thayer, Ellen Lavarnway; you know, the people that were part of Massasoit 

way back in those days and certainly became friends and supporters from the very 

beginning.  

RUDOLPH:  Very interesting. So, you came in the seventies as the director, I guess it 

would be, of the Women’s Center. And you were there for four years. What happened 

after you left the Women’s Center?  

NORRIS: Well, during that period of time, I had a second baby. And I was in the process 

of adopting two more children. And, the I was also beginning to teach in the evening 

division at Massasoit—teaching English. And so I shifted to teaching more and Women’s 

Center less. And with such a big, active family, I felt I couldn’t do both. And since my 

academic training had been in English, that was where my heart was pulling me. So, I 

started in as a teaching during the day, probably in 1977. Anyway, right in that area. 

Maybe, so, no, it was at night until probably seventy-eight, and then starting in the day in 

seventy-nine. So I left the daytime Women’s Center and began daytime teaching and then 

did part-time daytime teaching until eighty-five when I was hired as a full-time English 

teacher.  

RUDOLPH: Oh, interesting. So you had been director of the Women’s Center. You have 

been a part-time and a full-time faculty member— 

NORRIS:  and a part-time again.  

RUDOLPH:  and a part-time again [laughs]. That’s right. What was the college 

community like when you first came here? You had mentioned that it was mostly full-

time students. So what other differences do you see? 

[0:14:17.6] 
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NORRIS: Because they were full time, many of them were younger. I think, actually, I 

think we’re getting younger students again because of the economy and the price of 

higher education. But I think for many of those years, our population seemed to be 

getting a little bit older. And that was sort of incremental, of course; it happened very 

slowly. I think we’ve always had that concern that our students have a need, a necessity 

of working as much as they do. So that takes away from their ability to be committed as 

much as they would—certainly as we would like them to be, and I hope that much as they 

would like to be. I’m not sure—I don’t know what the proportions for that are, but I 

suspect that that’s been a constant that there’s always that division of purpose between 

earning a living and making a better life through education. I think that students have 

certainly, in English, anyway, benefited from the electronic revolution of being able to 

produce papers on computers and be able to send assignments and work electronically 

with the help of the library, of course, to do research. I think that that’s a big difference in 

terms of the ease with which information can be acquired. I think the MCAS has made 

our students more organized in terms of writing, if I’m talking about that part of my 

profession, the teaching/writing. I’m not sure the depth has increased at all, but certainly 

the ability to know the structure has increased. I think one of the biggest changes, though, 

and it’s also an electronic change. I find that students don’t talk to each other as much as 

they used to. You walk into a classroom before class, and three quarters to nine tenths of 

the students are checking their messages on their phones, rather than getting to know 

each other. And this is a societal issue as well, but I think they’re losing out as far as 

that’s concerned. That they’re wasting a chance to get to know people that might be quite 

different or common ground that they might have.  

[0:16:46.4] 

RUDOLPH: Right. Do you think that will affect them once they leave Massasoit and go 

looking for jobs? 

NORRIS: Well, if they continue that behavior as employees, I think it would. I think 

there would be less of an ability to work with co-workers if they don’t have any 

interaction with them except on a project level.  

RUDOLPH: The idea of teams, too, might be effected.  

NORRIS: Yes. Yes.  
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RUDOLPH: That’s very interesting. I’ve got a lot of questions here about students, so 

I’m not going to bring—you’ve answered quite a few of them here. As far as the campus 

itself, what was it first like when you first came. Were all of the buildings here?  

NORRIS: Well, they opened the Field House while I was here. By the time I got here, 

the main buildings, other than the Cristos acquisition, were in place, except the Field 

House was added. So of course there had been many renovations of space, but the Field 

House was the only one that was new, I believe, after I was here.  

RUDOLPH: Okay. Who were some of—you mentioned a few—Steven Tooker, Kenn 

Anania—who were some of your other colleagues that you remember from those early 

days? 

[0:18:04.6] 

NORRIS: Well, I shared an office with Carol Sokolowski and she gave me confidence 

that you could manage a big family and be a full-time English teacher because she had 

five children and seemed to do such a good job. Joan Baker and I became very good 

friends over the years. Richard Pepp. We shared a lot of interests and it was always fun to 

be on a committee with Richard because he had such a different way of looking at 

problems and being able to resolve things. People out of the department I mentioned—

Rebecca Shimpan[phonetic]. Lois Martin was a very dear friend of mine who actually I 

had taught with at Bridgewater-Raynham, and then we reconnected here and worked on 

an awful lot of projects together: accreditation, choosing Bob Rose as president. Many 

other times where we worked together. Linda Collet[phonetic] remains a good friend and 

has—even though she has retired—we get together a few times a year. I’m wondering if 

I’ve forgotten anybody. But that’s a pretty good start.  

RUDOLPH:  That’s a very good start. Yes. It’s always nice when I remember them too, 

fondly.  

NORRIS: Yes, and you, Jennifer [both laugh]. Enjoyed those trips we’ve taken when 

we’ve gone on those excursions.  

RUDOLPH: Yes, wonderful. What part do you feel Massasoit plays in this community? 

[0:19:42.7] 

NORRIS: You know, that’s a question that I don’t know—you mean the greater 

Brockton community? Yeah, I’m afraid I don’t have an answer to that. I have not been 
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one of those folks that lived close to Brockton or in Brockton and I don’t subscribe to the 

Brockton Enterprise, so I don’t know how much Massasoit is a factor in all of that. And I 

think I’ve always been more active on the larger scale of my department making 

relationships with other community college departments and doing that kind of work, but 

I can’t answer that one way or the other. Sorry. 

RUDOLPH: That’s fine. As far as the community colleges, would you talk a little bit 

about Connect and the small Connect group here, but also the larger community college 

network in Massachusetts.  

[0:20:36.5] 

NORRIS: Yeah, I was asked to join the Connect, as a Connect representative to a 

committee that was started at the very beginning at the Connect process. Connect is this 

collaboration among I guess six public colleges and universities in the southeastern, Mass 

area. And the English departments of those colleges—we’re the ones that were asked to 

really begin talking to each other to see whether we could establish common outcomes 

for the first English classes—first credit English classes—people would be taking, 

Composition I, Composition II level. And we started meeting. There was a vice president 

at Bridgewater who was the Chair who made it very, very, a very positive experience—

I’m grasping for her name, which I haven’t thought of in a moment. Anyway, she was 

funded, provided funding for us to do conferences to meet once a month for months and 

months and months and really look at our stated and implicit expectations of our students 

and to write rubrics for what we expected students to be able to know and do at the end of 

the freshman year in English and to really inform the rest of our college communities 

both through our departments and through an annual conference about some of the 

initiatives. And we did it—I think I was involved for three or four years, and then other 

people have taken over. It is not funded very well now. I think they felt our work was 

done and other priorities came along. But, I and other people ran a conference here, and 

we had them at several other communities colleges. Probably by now all the colleges, the 

six colleges have had that annual conference. And I’m writing on how to make us better 

teachers of [____?]. 

0:23:05.3  
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RUDOLPH: Did that have a lot to do with articulation from the community colleges—

the students going to the higher levels? 

NORRIS:  That was one of our goals, was that students would at least on the course level 

would find it easier. We did not directly get involved in transfer because there was a 

transfer Connect group as well and a library Connect group, I think. And a math Connect 

group, and so I think the departmental groups were more boots on the ground in the 

classroom ideas, rather than the institutional level. But it certainly, we thought, and we 

hoped that it would help. And I think Massasoit, because we had done a lot of work on 

rubrics before that, we had in some ways a much clearer idea of what we thought our 

stated outcomes were in our courses. So we felt quite pleased, really, that we had done as 

much work as we had with all that. So Richard Pepp and I were the first two 

representatives in that.  

RUDOLPH: It mushroomed, certainly mushroomed as you said there were other groups 

that met afterward, so you started something pretty big.  

NORRIS: Well, we were part of the start—I can’t take claim for starting it, but certainly 

for being part of that now.  

RUDOLPH: It was a very exciting time. As far as the fifteen community colleges in 

Massachusetts, do you ever as a group of English professors get together? 

[0:24:38.4] 

NORRIS:  No. There were opportunities in various times for the community colleges to 

get together, but it wasn’t explicitly English. There was one that I attended some 

meetings and a conference that involved UMass and the community colleges in this 

area—UMass Boston. The Urban Collaborative, I think was the name of it. And it was 

very interesting because they were thinking of the feeder schools of the community 

colleges and working through that aspect. And I guess it was the two community colleges 

that are in Wellesley and Boston and Massasoit and, I’m not sure how far down they 

went as I think about it, whether they went all the way to Fall River and the Cape. No, it 

was urban, so it was really the group in this area. And that was a really worthwhile 

English department collaboration. Unfortunately, so many things are driven by the people 

who organize them initially. And when those people move on—either retirement or 
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because they are interested in a new project—even though they think it will live after 

them, oftentimes, it doesn’t. 

[0:26:10]  

RUDOLPH:  What do you see as some of the college’s biggest accomplishments? 

NORRIS: Hmm. I think the way that it has reached out to students who probably thought 

that they weren’t college bound or college material and things of that nature. People have 

much more of a sense of hope that they can change their lives; I think that’s huge. And 

that certainly is true in the Brockton community aspect, but I think it’s also true for some 

of the forgotten students in the suburban schools who maybe don’t come from families 

that can give them much of a chance of higher ed, but they can come here and live at 

home and have a kind of tryout to see whether higher ed is for them and then what 

options they would have to go on. I think that is certainly at all community colleges, but I 

think that my experiences here, I think that that’s enormous. I think an accomplishment 

like the ARC is fabulous. I was the founder of the ARC at Blue Hills, or what used to be 

Blue Hills Canton campus. I was asked to do it—I wasn’t thinking of it all on my own—

but Steven Tooker was in charge of the ARC in Brockton at that point, and I was just 

being hired; it was 1985 when I was hired full time, and I was hired to be up at the other 

campus, that was where there was a big transition in the number of faculty that they 

needed in the required courses. The faculty before it was part of Massasoit had to teach 

six courses for a full-time person and to go to four courses, they needed to hire more 

people, and so I was a beneficiary of that. But I’d already worked as a part-time person in 

the Brockton ARC, so that was one of my roles up there. But certainly the ARC here and 

the ARC in Canton make dramatic inroads into the academic life of so many students. So 

I think that certainly is a strength that we have; I don’t know, probably think of some 

others, but those two.   

RUDOLPH: But that was when the Canton campus was first purchased by, yes. So, were 

you moving back and forth between the campuses?  

NORRIS:  The first two years I was there all the time. And then I was moving back and 

forth, and then when I was able to choose—this is a much easier trip for me to come here 

than to go to Canton because of Route 3 traffic.  

[0:29:22.7] 
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RUDOLPH: What about college disappointments? 

NORRIS: Disappointments in the college? 

RUDOLPH: Yes. Any disappointments that you can think of? 

NORRIS:  I think, in fact I was just talking to a student about that today. I am always so 

disappointed when a student disappears. When somebody—even somebody that’s doing 

well, and all of a sudden, they just stop coming to class. And I know their lives are very 

hard and it always makes me feel personally sad that—even if I know—I know I’m not 

responsible, I feel sad that that happens. But I also feel that this school, it would be great 

if the school was able to be more supportive of these crises that come up in students’ 

lives. A student today told me that she is aged out of the shelter that she’s in, will be 

placed anywhere in the state; she doesn’t know where. And if she is placed out of 

Brockton, then she will have to drop out of the class. And I know that we can’t solve all 

the problems, but always disappointed that we can’t be more advocates for our own 

students in some of those areas. You know, I think that I’ve been disappointed over the 

years that there aren’t more women in the higher administrative roles. It’s changed 

somewhat, but it took a long, long time to change, and I felt that that was something that 

the school was quite blind as far as the fairness of that. So, you know, that’s not a present 

complaint because that certainly has changed to some degree, but it took a long time.  

RUDOLPH:  Took a long time. Especially for someone who started the Women’s 

Center.  

NORRIS: Yeah. 

RUDOLPH: What are the most difficult problems that you faced here at the college, and 

what were the outcomes? 

[0:31:29.2] 

NORRIS:  Well, I think this kind of merges into another one of your questions. I think 

the biggest challenge that I ever had was being Chair of the self-study for the 1996 

accreditation. That was a very trying period of time in our history. The faculty were at 

great odds with the Board of Trustees and actually voted a vote of no confidence in the 

Board for interference with our academic choices and freedom. And I was caught right in 

the middle of that because I was pulling together the self-study for accreditation. And 

everyone always wants to look good for the visiting team, but I was totally in support of 
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the actions that the faculty were taking because of what I felt was a highly outrageous 

activities on the part of the Board. So it was a lot of turmoil and being in a position where 

we had to put our best foot forward at the same time as we were exposing our dirty 

laundry was difficult.  

RUDOLPH:  How did you handle that in the self-study? 

[0:32:48.2] 

NORRIS: We tried to be as honest as we could be. And we tried to get some strong 

people to not complain, not gripe, but state the facts. And we were accredited, so that was 

the mark, that was what we wanted, but we also enabled there to be some change in one 

of the standards, which was organization and governance. We called for a real re-

examination of the Board of Trustees and for at least for a while, there was a good 

response to all of that, and there it was also a time when we didn’t have a full-time 

president. Lou Colombo was an acting president, and there was a possibility we could 

have asked for an extension, so we would wait a year for the accreditation. And I felt 

very strongly we should not wait, that we wanted to keep our feet to the fire. If changes 

had to be made, we didn’t want to wait another whole year to even begin that, and it 

would just make people less able and willing to participate. He backed me up for that, 

and we went ahead and I think we made some big changes. I have not been as involved in 

any of that for several years now, so I don’t know what the present Board—how they 

work with administration and faculty. 

RUDOLPH: I think that was an unusual time. Well, since you’re talking about that 

group self-study, I’ll read this question so that maybe it will explain a little bit. In 1996, 

you were the self-study chair of the Massasoit accreditation team. Could you tell us about 

the accreditation process for community colleges. NEASK, which is the Association— 

NORRIS:  New England Association of Schools and Colleges— 

RUDOLPH:  And your work as chair that year, can you tell us what that process is? 

[0:34:57.2] 

NORRIS: Well, I’ll start with the last. The next two cycles, which was ’06 and the 

present cycle that’s in right now for the ’16 accreditation, had co-chairs, and I would 

have had a much better time if I had had a co-chair, but I wasn’t smart enough to ask, so 

that would have been a very smart move. What NEASK does is it asks every institution 
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to very seriously look at eleven areas of college life and to find out what people thought 

they were doing and how they were measuring what they were doing. So outcomes 

became a new word around here because it wasn’t something that we had really thought 

about much before. Everyone was comfortable with the idea that NEASK was asking us 

to self-study, to analyze ourselves. People hadn’t thought much about how do you prove 

what you say is actually happening. And it really started a very different vocabulary, a 

very different mindset, I think, because NEASK was pushing it and the national 

education direction was the same and it certainly was something that was we needed to 

do. So we had eleven, those eleven committees, and all the committees had particular 

questions to ask of themselves and of the institution of their colleagues, and then a report 

was written at the end of that, which everyone would submit an electronic version to me, 

and then I would need to make it a more universal document, written what would sound 

somewhat in the same voice so that it would read more smoothly. And then pages and 

pages and pages of data that would back up a lot of this. And then a team of five or six 

people from other community colleges would come to the school and spend three days 

talking to people, looking at the written record, and then they write a report that is then 

part of the accreditation. So it’s very lengthy on the part of the institution and very quick 

on the part of the visiting team. They come and they write and they leave, so. But it’s 

remarkably—I was on several of those committees going to other schools, and it was 

quite a remarkable event when I participated in it on that level. It was very much of a real 

learning experience to invest in and investigate so much in another institution for a short 

period of time.  

[0:38:045] 

RUDOLPH: Did you use any previous accreditations, self-studies— 

NORRIS:  Did I read any others? 

RUDOLPH:  Yes, of Massasoit’s before you— 

NORRIS: Yes, I certainly did, but the emphasis was not so much on outcomes at that 

point. So, it wasn’t as helpful as it could have been. There was a real change in NEASK 

up until that idea verification of what you’re saying. So it was more laudatory, perhaps 

than ours [laughs]. But I think we were honest, and I think that was a good thing.  

[0:38:41.5] 
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RUDOLPH: I was new then; it was one of the very first things that I was involved in, 

that self-study. And I found it very interesting and exciting to be a part of.   

NORRIS:  Yes, yes, and challenging, where you were standing, yeah. [talking at same 

time] 

RUDOLPH: —to look at yourselves was really something special. As you mentioned, 

reaccreditation is coming up again in 2016, so we are preparing. Our past chairs 

consulted about their tenure. 

NORRIS: Well, I was consulted a little bit for the ’06—two good friends of mine were 

chairs, and we had a lot of information conversations. I was on a committee that was 

supposed to be a steering committee. But knowing what I know and what I knew about 

the nuts and bolts of, and the work—I was not worked very hard, which was fine—I had 

done that and had no burning desire to do it over again. 

RUDOLPH: You were emeritus for that.  

NORRIS:  Yes, exactly. So I had some insights into or some of the drafts earlier, before 

they were generally put out to the world and individual questions about things and all of 

that. But NEASK gives a lot of training, so it’s good to have fresh eyes, and that was fine 

with me.  

[40:07:9] 

RUDOLPH:  You have done the visit; you have been on visiting teams, you said. And 

what is that like from the other side? 

NORRIS: Well, as I had said before, it’s amazing that it works so well, given the amount 

of time. People arrive on campus on a Sunday afternoon and are leaving on a Wednesday 

morning or—yeah, I guess it’s Wednesday morning. And by that time, they’ve written 

and submitted a draft of their report on, usually it’s two standards, maybe consulting on a 

third. So people are given the self-study before they get to campus—they have access, of 

course, to the published materials on the website of campuses and things. But it’s a very 

intense experience that—short on sleep, long on talking. But a wonderful insight into 

how another institution functions.  

RUDOLPH: Do you take away from it any ideas? 

NORRIS:  I certainly took away ideas because I did them, several of them, or maybe two 

of them before I did our own self-study. And that was really important because the self-
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studies are not generally available to people outside of the campus, but obviously on a 

team, then you do have that, so, but I couldn’t just call up Bristol Community College 

and say, “Would you send me your self-study?” You know, they would not necessarily 

share all of that to somebody from an outside institution unless you had an official 

NEASK role. So, it was great to read other self-studies and to see how that and how they 

organize their data, their document room, and how they dealt with the social issues of 

inviting people to campus and so many of those things. It was just great to have—because 

in addition to being chair of the self-study, the chairs also run the time that the people are 

on campus, so a big part of that [talking at same time] is organizing the visiting team’s 

housing and meals and who they’ll meet and the schedules and all of that so, it was a 

major—it was nice to see how someone else did that.  

RUDOLPH:  Well, that’s very interesting. I’d like you to talk a little bit about Writing 

Across the Curriculum or WAC as some people call it. 

[42:31.2] 

NORRIS: Yeah, we had a really successful program. Joan Baker and I chaired it, and we 

sort of did it because of our experience in the Writing Center, where we realized that 

many times, students were not given very good directions in terms of a paper. So that was 

really the trigger for it. That how to encourage people across the curriculum who were 

giving papers, and many of them weren’t because they complained that student papers 

were badly done, and they couldn’t tell if they knew anything and all the rest of it. We 

thought if the directions are better, maybe the papers will be better. And if people are 

more confident that when they are reading a paper, they know what to look for, then 

maybe more papers will be assigned and that it would make then subsequent papers 

better, that you learn to write by writing just like you learn to play tennis by playing 

tennis. And so, we had, you know, a good response; we did two or three times, we ran 

seminars. It would be about four meetings, five meetings. Barbara Walvoord is a big 

name in the Writing Across the Curriculum movement, and How to Write Well, I think 

was the name of the book we used. But it was just one of these how-to books written to 

faculty across the curriculum on how to approach writing assignments with their students 

and how to design good assignments and what to do when. So, we would buy the books 

for people that attended and then we would go a few chapters, and people would bring in 
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their assignments and we would have a round robin as to how they could be improved 

and things like this. I think it worked. The people who did it, I think that they got 

something out of it and a lot of good will collegiality. And they were almost, just about 

everybody, I don’t think Joan and I were the only English teachers in the group; it was all 

group from other places.  

[0:44:47.1] 

RUDOLPH: There’s been a resurgence now; there’s a lot of talk in the English 

Department about writing across the curriculum, so it’s kind of interesting that it’s 

cyclical and maybe with new faculty, this is [talking at the same time] needed again.   

NORRIS:  Absolutely. Yes, right. I think it petered out in a way because all the people 

that were interested had taken the course that we had offered, and there were far more 

people who didn’t, of course, but you can’t control that. And then, you know, we did a 

newsletter for several years that we would distribute to everybody. And we would give 

suggestions or guests columns and talk about writing events that were happening and 

things like that. So, we did that probably with the Writing Across the Curriculum and that 

for probably four years, and so I haven’t thought about that newsletter in a long time, but 

it was—Write, what was it? Write On or something—what was the name of it? 

Something like that. 

RUDOLPH:  With the little exclamation point at the end, I think. Or it was a pen or 

something; it was interesting.  

NORRIS: Yeah.  

RUDOLPH: Another project that you were associated with, and you mentioned it earlier 

as well, was the Outcomes Based Learning Committee that first brought rubrics to 

Massasoit. Could you talk a little bit about that.  

NORRIS:  Well, that came about after the accreditation when it occurred to me that we 

needed to do a lot more work than we had done. And there was also a movement that was 

independent of my experience, but going out to Alverno College in Wisconsin and really 

looking at how they based their whole college curriculum on stating outcomes and the 

demonstration of those outcomes in classes and things. So, I think that there were these 

two, sort of converting pieces of energy that worked through to the outcomes-based 

learning project. And there were enough people that had been to Alverno, plus enough 
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people that realized that this was the direction that NEASK was taking. And so we 

formed a committee with Paul Barren[phonetic], who was the Vice President for 

Academics at that period of time. And we did a lot of work with the entire faculty in 

terms of trying to have people showcase—the people that sort of were leaders in this—

the health profession faculty had been doing this for a while because that had been the 

direction that their faculty development had gone. And really an effort to do large group 

and small group workshops on how to write outcomes and we got a lot of buy-in, I would 

say, from the administration at this point that any new course that came through the 

curriculum committee had to have outcomes and, we went through department by 

department by department and really worked with people to see if they could think 

through what their outcomes would be. So it was teaching but also follow up. And with 

the effort, we hoped that they would share these with their students, but that happened in 

some cases, and in some cases it didn’t. Some cases, it would just be, people would say, 

Ok, somebody tells me we have to do this. Let me just get something down. And in other 

cases, people were real committed and realized that it was an opportunity for them to 

think through their courses in a different way.  

[0:48:25.6] 

RUDOLPH:  Did you find at that time that most of the faculty followed along with this 

idea of creating outcomes? 

NORRIS: Mm, people—the department chairs knew that this was not a choice. I 

wouldn’t be so naïve as to say that it was great enthusiasm [laughs]. The people who are 

interested in new ideas were more enthusiastic than the people who wanted to continue to 

do things, Well, it’s been good enough the way I did it for the last thirty years, and so, 

Why should I change? And there were some people who felt it was sort of an invasion of 

their independence, that it was not appropriate for anybody else to looking at their 

material. So there was that, certainly that was a factor.  

RUDOLPH: You were educated as a teacher. So, these were things that you were 

familiar with anyway, correct? In your courses at school? When you were preparing to be 

a teacher? 

NORRIS:  You mean, when I was being prepared to, no [talking at same time], not at all. 

I didn’t have much in education courses. No, both my undergraduate and graduate 
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degrees were just in English literature, mostly. Not even writing much. So, I was 

accredited to teach in high school, but the program was very, very lax, let me say, that 

gave me the piece of paper but did not give me much of  the knowledge of the—  

RUDOLPH:  behind it 

NORRIS: Yeah. So, yeah.  

RUDOLPH: You had mentioned to me before that you worked on something on 

classroom research projects. What were you referring to and could you tell us how they 

affected your teaching? 

[50:20.6] 

NORRIS: Yeah. This was an outgrowth of the New England Faculty Consortium, which 

was a group that I had been a member of for many, many years. And they published a 

book, which was [knocking sound]. Oh, there’s my student. A book that was,   

RUDOLPH:  Let me just turn this off. 

NORRIS: Okay. So the New England Faculty Consortium published a book that was 

able to give people models and the beginning of the book, they said, Copy this book. It 

wasn’t copy written in any way. They wanted people to use models of ways you could 

question students anonymously about their experience in the classroom or taking tests. 

Working with other students, probably thirty or forty possible questionnaires you could 

pass out anonymously to students at all various times of the semester. And, you would 

tell them that not to put their name on it because you wanted honest answers. How long 

did you study for this test? Were the questions—did you expect the questions that you 

got? Were the comments on the paper helpful for your next paper? I mean there was just 

a big range of kinds of questions, and the idea of it was that a lot of our analysis of 

teaching comes after our students are gone. So, we get the questions at the union and the 

administration had decided the good questions to ask the third to the last week of class or 

the second of the last week of class. But there isn’t a real time of back-and-forth in that 

regard other than what we might instinctively know what our students are experiencing. 

So, this was an effort to do that a few times in the semester, more times in the semester. 

So, we again, I ran just a very couple of semesters worth of two or three meetings of 

people that were interested in that, and they would distribute some of these 
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questionnaires, and then they would talk about what they learned from the questionnaires. 

It was kind of a low profile effort, but I thought it was worth— 

RUDOLPH: Assessment we would call it today, perhaps. An assessment.  

NORRIS:  Yes. But real-time assessment as opposed to after. Yeah. So faculty 

development became a real interest of mine and that was done under the umbrella of 

faculty development. Janet Tooker and I ran several faculty development workshops over 

the years and everything from strips to Boston to go to the MFA to having retreats for 

faculty in Scituate Harbor to doing, you know, more speaker series here on different 

topics and this, just talking about was part of that faculty development idea.  

[53:25.0] 

RUDOLPH:  Was that the beginning of the money that comes out of the Division of 

Faculty and Instruction for faculty development? 

NORRIS: I’m not sure which came first. I know that my interest in faculty development 

was another outgrowth of my chair as the self-study because when we got to that section 

of the self-study, with the faculty chapter, we just looked at each other and said, Hm, not 

much going on here. And certainly one of your questions had been going to NISOD 

[National Institute of Staff and Organizational Development] in Texas, going to that 

conference. That was part of the faculty development initiative. So when I finished with 

the self-study, I came to the administration the next year or probably that same year 

because that self-study was in the fall, and I said, “This is an area I really would like to 

work on. I think that we are really falling down in this area. What can we do?” And that 

funding came out of that. But there might—certainly getting money for people to go to 

conferences was right around that same period of time. I’d been on that academic 

development committee a few times over the years. But I had release time, as did Janet to 

do this faculty development independently of that committee, and I frankly can’t 

remember which came first. But it was certainly a collaboration of having financing for 

people to travel to conferences but also much more happening on campus.  

RUDOLPH: Well, since you mentioned NISOD [National Institute for Staff and 

Organizational Development], I’d like to say that in 2001 you were selected as the 

NISOD recipient, and with then President Bob Rose and other Massasoit and NISOD 

winners, traveled to Texas to the National NISOD conference. First, I’d like you to 
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explain what the acronym means. But can you tell us about it and NISOD and your 

experiences at the national conference.  

NORRIS:  Well National Institute of Staff—and what was the O? And then 

Development was the last one. Staff and something Development. It would always—

because it was so faculty-oriented. Oh, Staff and Organizational Development. I think 

that was it, yeah. But a big emphasis on teaching, although there were also administrative 

directions that people could go into if there were administrators going to this, but 

certainly my interest was more in the teaching part. I had been to the conference before as 

part of my job as Faculty Development Coordinator, helping to shepherd people around 

and things like this. And it was a good conference. I think it gave people a sense that they 

were being appreciated for the work that they had done as faculty members, and they 

were—up until the time when we started this faculty development committee—or the 

Faculty Development Chair, there was no recognition of any good teaching. There were 

no prizes, there were no awards, there was nothing that people would get for their 

outstanding teaching. And Bob Rose was very interested in promoting the NISOD award 

because he had been active in that group in Texas when he was there. And it seemed to 

me it was a good direction to go in as well. So we set up a program that would choose 

people, and then when I was nominated, of course I had to have withdrawal from the 

process, but it was left in good hands. So, you know, I certainly think that there’s a little 

bit better now of recognition, but nothing comes without its controversy, and that as well 

had come for __?? 

RUDOLPH:  [laughs] NISOD I remember as being quite a process for the selection, 

either that, or once the person was selected, you had to send something down to Texas a 

video or something? Can you talk a little bit about that? 

NORRIS: Oh, I don’t do well with—I mean, I’m perfectly comfortable speaking to 

groups behind a microphone. But the idea of sitting and having someone interview me 

and filming it, I decided to do a poem for my video that was talking about metaphor and 

it must have been the poem, Should not just—I’m paraphrasing—but something like, It 

shouldn’t just be a poem about a garden, but it should be so real that you feel the 

presence of the toad hopping away. Anyway, it was a disaster. So I got a toad from the 

biology department to have as my prop in all of this [laughs]. And of course, the toad was 
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not cooperative. It was not my finest moment. I was very glad that I didn’t win anything 

down there because I never wanted to think about it again. But that was part of—they 

wanted to show a video that would combine all of the-many, many different snippets of 

people—why you teach. And it made all the sense in the world before I actually went 

through the process of trying to control a toad [JR laughs] on a table as I’m talking about 

why I teach [both laugh]. As I said, there were some ideas that were better killed before 

they come into— 

RUDOLPH: But not the toad— 

NORRIS:  Oh no, the toad returned healthy.  

RUDOLPH:  That’s interesting. Are there any other questions that I should have asked 

you or you want to talk about [talking at same time]. 

NORRIS: I’m not sure there’s anything else on here that I—was there anything that 

[long pause]. No, I think you really covered everything there.  

RUDOLPH: What is it like coming back here as part-time? I mean you have done so 

many things, and then to come back part time and do teaching. 

NORRIS:  Do nothing except for the teaching [laughing]. Well, I think I always had to 

have that double, well, I didn’t have to have—I always chose to use some of my time 

here to look for new initiatives that I thought the school needed. And I also was 

committed to the teaching, but it was always this sense, If I’m too busy with one, then 

I’m not doing a good job with the other. And, or if things are going well, then I’m able to 

balance one and the other, and each hopefully would enrich the other. But that’s hard 

after a while. I think that twenty—more than twenty years—twenty-five years or so of 

doing that, as I mentioned, that I’d started that when I just began with the ARC in 

Canton. And I always liked that part of my job, doing something that was different from 

classroom teaching. But I also felt a big commitment as well. And being an English 

teacher, I always had all those papers and all of that to correct. So, when Steven and Janet 

Tooker—or Steven Tooker—retired four or five years before I did, and he was a very 

involved faculty member as well with all sorts of responsibilities in addition to teaching. 

And I just watched his decision and his withdrawal from all the other things very well, 

and I thought, When I go part-time, that’s what I’m going to do. I’m not going to kind of 

go part-time. I’m going to say I have a divided responsibility here. I’m going to take one 
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path, and I’m not, you know, the road not taken kind of thing and be happy with it. And 

enjoy the time that I have, that I’m not at ten o’clock at night still correcting papers for 

the next day. One of that was one of the hard things about being an English teacher was 

always, always bringing work home. And I just, at some point, thought, I don’t want to 

do it anymore. I can be happy teaching, but I’m not happy working at night. And so 

therefore, if I teach two days a week, I can work the other two days and get my work 

done and not feel possessed by the job. So, it felt weird at first to just walk away at two 

thirty in the afternoon and not come back ‘til nine o’clock the next day—two days later. 

But— 

RUDOLPH: Yes, I think that is hard.  

NORRIS: I adjusted pretty fast. [both laugh]. You know, and I’m doing more volunteer 

work. Bob and I do a lot of walking, stuff that I would never have time to do, go to the Y. 

More time with grandchildren. So all of that, and it was a great way to retire because I 

didn’t have to say goodbye to any people; it was just goodbye to projects; goodbye to 

committees but not to the people that I wanted to see. So next semester is going to be my 

last semester. I think in a way that will be more difficult than what I did five or six years 

ago. Because it, you know, coming back to visit, I mean Pepp every once in a while 

strolls around to visit with people, but I’m not sure that that’s going to be—I don’t—

maybe I’ll do it, I don’t know. No commitment. 

RUDOLPH:  Hard to say.  

NORRIS:  Hard to say. Yeah. 

RUDOLPH:  Yeah. 

NORRIS: Yeah. But it’s been a great place to have a career.  

RUDOLPH: Yes, it has. I want to thank you for this interview. You’ve been thoughtful 

with your answers, and I’m sure others will enjoy listening to you far into the future.  

NORRIS:  [laughing] Thank you, Jennifer.  

RUDOLPH:  Thank you.                                                          [end of recording] 


